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Abstract 

In this empirical paper, we investigate the influence that print media has on preservice teachers' 

construction of their teacher professional identity. Preservice teachers are a vulnerable group still 

undergoing training to shape their teacher identity; it is, therefore, essential to see how the stories told 

in the print media influence them. This paper is couched in the Social Learning Theory because it 

focuses on learning through interacting with social and environmental factors. This qualitative paper 

used focus group discussions with five purposefully sampled third-year education preservice teachers 

from a South African university. Data generated were thematically analysed. The findings revealed that 

media created multiple learning opportunities through reflection and engagement. In light of the 

findings, the study suggests using teacher education programs to deepen preservice teachers' sense of 

reflection and meaning-making beyond the information they might come across. 
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Introduction 

Education is a societal issue; hence most newspapers have regular columns on matters affecting and 

influencing education. These stories influence readers differently; they become informed about what is 

happening within the profession and influence their views about the trade (Jacobs, 2014). The focus on 

media in the field of education is not new, even though literature somewhat captures the influence of 

media on students. Some studies capture the negative aspects of media on young people. For instance, 

Utomo and McDonald (2006) argue in agreement that mass media has an effect on young people and 

contend that media could be linked to sexual permissiveness and rarely reach young people and provide 

them with information that could reduce risky sexual activities. De Wet (2002) focused on the role of 

media in fostering a general acceptance and legitimation of violence among children. Thus, forgoing 

argument by De Wet corroborates with what this paper argues that media affects human behavior and 

the construction of acceptable social norms. In another study, Francis and Le Roux (2011) argue that 

preservice teacher identity is vital for the educator to understand and conceptualize appropriate support. 

Their interest connected preservice teachers' emerging identity to notions of critical agency and a stance 

towards social justice.  
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Vandeyar, Vandeyar, and Elufisan (2014) focused on how immigrant in-service teachers 

reconstruct their professional identities in South African schools. Vandeyar et al. (2014) further make 

a case for the importance of understanding teachers' professional identity. Their study revealed that 

immigrant teachers faced the challenges of reconstructing their professional teacher identity in South 

Africa and other countries such as the United Kingdom. Their challenges are not surprising, as, before 

this, Beauchamp and Thomas (2009) argued that part of the reason for these challenges is contextual 

factors that may enhance or hinder the construction of a teacher's identity. Thus, the preceding attests 

that preservice teachers' education and experiences play an essential role in constructing professional 

identity. In their studies, Flores and Day (2006) and later Tsybulsky and Muchnik-Rozanov (2018) 

explored how preservice teachers developed their professional identity during the pedagogical 

practicum or the pre-teaching phase. Despite the positive evidence on understanding teacher identity, 

including studies referred to above and others, we know very little about how print media influence 

preservice teachers' construction of their emerging professional identity. This study seeks to challenge 

the idea that teacher identity is something that can be taught directly, through mentoring and modelling 

approaches that expect preservice teachers to internalise what they are told and what they are exposed 

to without thinking. Little focus is put on developing preservice teachers as reflecting beings who 

engages with the stimuli they get into contact with and use that to process and inform their identities. 

Therefore, this paper argues that professional teaching identity is a continuous dynamic sense-making 

process shaped throughout the different stages of one's life and career (Steinert, O'Sullivan & Irby, 

2019, Steyn, 2015). 

 

Literature Review 

Social learning theory as a framework for the study  

The theoretical framework underpinning this study is Social Learning Theory (SLT). According to 

Johnson (2017), social learning theory is a framework that focuses on learning from social and 

experiential perspectives. SLT believes people are social creatures who like interacting, sharing ideas, and 

observing others. Therefore, proponents of SLT strongly believe that people learn through observing 

others' behavior, attitudes, and outcomes of those behaviors (Stone & Walker, 2017).  

In this view, the focus is on the interaction of personal, environmental, behavioral, and cognitive 

factors (Couros & Hildebrandt, 2016; Tu, 2000) that are engaged in a reciprocal determinism process 

foregrounding the interactive nature of the process in producing new knowledge (Beers, van Mierio & 

Hoes, 2016). According to Johnson (2017), this interplay creates a social foundation for learning that 

includes observation with four distinct stages: attention, retention, reproduction, and motivation.  

Attention involves actively observing the modeled behavior. Various factors such as distinctiveness, 

affective valence, prevalence, complexity, and functional value influence attention. Individuals' 

sensory, arousal, perception, and past arousal level contribute to the level of attention given to a 

phenomenon observed. Johnson (2017) views retention as a process of storing the observed behavior to 

remember it. It may include cognitive actions like symbolic coding, mental images, cognitive 

organization, symbolic rehearsal, and motor rehearsal. To practice, the observer actively recreates the 

modeled behavior during the reproduction stage. There is also a need to motivate, imitate, or disregard 

the observed behavior, depending on whether it is positive or negative. Another critical determinant is 

the ability to contextualize the behavior and establish an emotional connection (Couros & Hildebrandt, 

2016).  

Bandura emphasizes the value/role of self-efficacy as part of social learning. Self-efficacy is belief 

in one's ability to succeed in specific situations. It includes how people feel, think, get motivated, and 

behave (1982). Self-efficacy seeks to present people as self-organizing, self-regulating, and self-

reflecting. Therefore, it will determine how the observer will perceive the environment (Bandura & 

Evans, 2006, Skaalvik & Skaalvik, 2017). Self-efficacy positions preservice teachers as people who 

receive what teaching is like from the environment and can internalize those depictions with their 

experiences and abilities. This deliberate process on the side of the student will, we believe, influence 

how they construct their professional teacher identity.  

Furthermore, social learning theory believes that self-concept relies upon identifying with role 

models, assessing self-worth, and a preferred pattern relating to the external world. The daily newspaper 

stories on education include the said aspects. People learn to interact by modeling and imitating others, 

particularly role models (Cole, 2006). Reports in the newspapers may consist of different personalities, 
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some of whom might be the students' role models. The influence of a role model can affect individuals' 

personalities, ambitions, or interests. Reflecting on the newspaper stories might influence the students' 

self-worth based on ones' self-assessment of their capabilities compared to others. On the other hand, 

they affirm the preservice teachers' ability to have a heightened sense of self and self-image (Gathondu, 

Kagema & Wanderi, 2020), allowing them to make sense of what they are confronted with and exposed 

to.  

This paper focuses on how newspapers, as an environmental factor, provide images and narratives 

that preservice teachers can observe and learn from as they construct their professional teacher identity. 

SLT as a framework will serve this purpose well because it acknowledges the influence of the 

environment in shaping one's perspectives about the profession and allows space for individuals to 

interpret and interrogate what is transmitted by the environment. Furthermore, it can even enable the 

background to be influenced by the individual in what was referred to earlier as reciprocal determinism.  

 

Conceptualizing teacher professional identity  

The concept of identity is not something scholars readily agree upon. It is a complex construct that is 

not one-dimensional but multifaceted. Identity has been defined in many ways by different researchers. 

Walkington (2005) and Botha and Onwu (2013) state that identity is based on our core beliefs and how 

they influence our lived experiences and how we view others. Izadina (2013) cites that identity helps 

us set clear goals and directions. She further avers that without fully understanding our identities, we 

cannot achieve what we aspire to effectively as we are not clear on where we are going on the other 

hand. In agreement with the previous authors, Adams, van de Vijver, de Bruin, Torres (2014) and Adam 

& van de Vijver (2017) state that identity complexity allows people to draw from their values, goals, 

and aspirations and their multiple affiliations and group memberships in a quest to define themselves. 

A widely accepted feature attributed to the concept of identity is that it is dynamic (Steinert, O'Sullivan 

& Irby, 2019), contextual, and personal (Villegas, Vagona, & Sanchez, 2020) and that the environment 

has a particular influence on our identity (Avidov-Ungar & Forkosh-Baruch, 2018).  

Beijaard, Meijer, and Verloop (2004) argue that identity is not a fixed attribute but a relational 

phenomenon that is a situational course. The definitions imply that relationships influence multiple 

identities within a particular situation or context. Gur (2013) supports the preceding view by contending 

that identity is a social construct influenced by interactions in broader contexts in which we live. From 

this authors' argument, constructing identity through the interactions with family, organizations, 

institutions, and communities with whom they interact. The objective of this study was to investigate 

the effect of media on preservice teachers' professional identity. The term teacher professional identity 

remains distinct in the academic field.  

Rus, Tomsa, Rebega and Apostol (2013) indicate that professional identity is a continuous 

interpretation and reinterpretation process prompted by professional experiences and contextual factors. 

The interaction with others in the teachers' immediate environment seems to influence teachers' 

identities. Beijaard, Meijer, and Verloop (2004) have similar views that professional identity is unstable 

and concur that people can use negotiation and compromise to correct professional knowledge. People 

must engage in self-examination and justify professional experiences. The authors' argument indicates 

that professional identity is constructed in personal experiences and constantly negotiates between 

historical, contextual, and social backgrounds and influences. Pennington and Richard (2016) argue 

that teachers' pedagogical art draws from their identities and must connect to the identity of the 

discipline or profession. Teachers thus create their professional identity by combining individual 

characteristics with the characteristics of the field as a whole (Wang, Xu, Zghang & Li, 2020).   

This study will focus on professional identity as presented or (re) presented through preservice 

teachers' stories or narratives. Wenger (1998) identifies five dimensions of identity, which are helpful 

when thinking about professional identity. These are identity as negotiated experiences, community 

membership, learning trajectory, a nexus of multi-membership, and finally, as a relation between the 

local and the global. On the other hand, Rus, Tomsa, Rebega, and Aposto (2013) posit that professional 

identity can be categorized into professional identity formation and development, identification of 

teachers' professional identity characteristics, and professional identity presented or (re) presented 

teacher's stories. 

Identity comprises three dimensions: personal, rational, and social (Adams & Van de Vijver, 2017). 

The dimensions seem to show relations amongst each other, and one can argue that individuals navigate 
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between these dimensions as they develop their identity between personal and environmental needs. 

These dimensions indicate that teacher identity constantly changes as it is exposed to different contexts 

and relationships. The individual always navigates and negotiates to pursue their identity to fit in or 

adapt to a particular context. The latter complements Dotger and Smith's (2009) situated cognition and 

negotiated meaning of professional identity development.  

Situated cognition anticipates that a person's identity continually develops and increases in 

complexity as a person engages with new experiences. In contrast, negotiated experiences suggest that 

identity development involves both lived experiences and deliberate negotiations, reflections, or the 

meaning of that experiences (Gee, 2004; Wenger, 2010). The above argument suggests that the 

environment and its experiences strongly influence the teachers' identity development, and the 

individual becomes an active participant. A person's identity will affect his whole being, and indeed, 

the effects of the influences will come across through daily experiences.  

 Authors seem to agree that various factors influence the development of teacher identities. Liou 

(2008) and Hamilton (2013) suggest that a teacher's identity is affected by historical, contextual, and 

socially constructed factors, while Botha and Onwu (2013) refer to these factors as external and internal 

factors. Botha et al. (2013) refer to the external factors as the national curriculum, national and 

educational reform publications, public expectation, and school culture. The internal factors include 

knowledge of the curriculum goals, classroom interpretation, and educational background. Beijaard et 

al. (2004) agree with the latter statement; on the other hand, since identity constantly changes, the effect 

of media on the preservice teacher seems unclear. Studies explored the external and internal factors, but 

other authors also emphasized components of teacher identity such as beliefs about teaching (Williams, 

2010), knowledge (Beijaard et al., 2004), motivation, job satisfaction, and commitment (Day et al., 

2006). For Gathondu et al. (2020), it is also a journey to understanding oneself within the profession 

and what to do and achieve. Dotger and Smith (2009:163), supported by Tsybulsky and Muchnik-

Rozanov (2019), emphasize that the development of a professional self is dependent on the situation 

novice teachers are placed in, how meaningful such contexts are, as well as the degree they engage with 

that environment that might result in constant transference of teacher's professional identities due to the 

experiences gained in the process 

Factors influencing teacher identity include instructional training, expectations, and authorities' 

conditions. This includes learners, internal factors like motivation and emotion, family, friends, society, 

expectations and prior experiences, teachers' perspectives about their role, and the nature of teaching 

and learning to influence their work behavior. 

 

Media and Identity  

The word 'media' comes from medium, meaning an intervening agency (Adibe, 2016). Media is a means 

of communication that keeps the public informed about the day-to-day happenings in society (Khalid, 

Ahmed & Mufti, 2015). The media value has been recognized widely by authors such as Alozieuwa 

(2015) and Adibe (2016). They maintain that media plays a vital role in being an informer, educator, 

entertainer and watchdog, platform creator, publicity, adversarial, and advocacy. As a watchdog, the 

media protects the public interest against malpractice and creates public awareness of our society's 

injustice, oppression, misdeeds, and partiality. Hunt and Hubbard (2015) further acknowledged the 

media's importance when asserting that one of society's pivotal sources of shared knowledge, 

prejudices, and idealogies is the public discourses created and perpetuated by symbolic elites like 

journalists. Mkhandawire (2015) maintains that media not only transmits information to the public but 

also produces certain ideologies and discourses that support specific relations of power. Media allows 

people to make informed judgments and decisions about certain things (Adibe, 2016). Therefore, media 

is pivotal in helping society create, mold, shape, and reflect on public opinion. The above arguments 

seem to acknowledge the power of media in influencing the views and behavior of people in a particular 

manner. These roles extend to the choices people will make about the professions they will choose and 

the type of professional identities they might want to create. Omer (2015) strengthens this view by 

further asserting that media shapes public opinion and expectations about what is wrong and acceptable, 

which we believe can help us imagine and reimagine teaching as a profession. 

In the same light different authors are also making us aware of some of the challenges in how the 

media reports stories. Mkhandawire (2015) identified sensationalization, adverse reporting, 

stereotyping, accuracy, and distortion as some aspects that impact the quality of the news. For Ayodeji 
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and Aderibigbe (2015), manipulating the media to suit the ideology or political agenda of a nation, 

establishment or person contributes to poor quality reporting. Adibe (2016) and Mkhandawire (2015) 

further allude to irresponsible reporting's ability to reinforce or protect people's uniqueness, public 

stereotyping, and widening social distance, especially in diverse states such as South Africa. Hence, 

Alozieuwa (2015) calls for media that shows greater sensitivity to the issues that concern the nation's 

destiny, especially in an era of the problem of bad news is good news, as observed by Adibe (2016).  

Media and education is not new area of research. Previous research focuses on informing the public 

about the profession's status, education policy matters, labor relation matters, funding, and raising 

public awareness about teaching and education (Hargreaves et al., 2006, Jacobs, 2014). In a study by 

de Wet (2002), she focused on media analysis of racial violence in South African schools. Hargreaves 

et al. (2006) focused on the dominant images/definitions of teaching portrayed in the media and the 

changes in such depictions in the last decade. Preeti (2014) explored how the newspaper discourse 

frames teacher identity regarding accountability and caring in a teaching and learning environment. 

Jacobs (2014) investigated how media reports school violence, while Barnard's (2015) study focused 

on the public perceptions of transformation within South African Universities. For De Wet (2016), the 

focus was on the portrayal of school violence in the Cape Times newspaper. Alhamdan, Al-Saadi, 

Baroutsis, du Plessis, Hamida, and Honan (2014) interest compared the representation of teachers in 

the newspapers in five different countries. Therefore, our study is unique because we intend to examine 

how media depictions of the profession influence preservice teachers' construction of their professional 

teaching identity.   

The stories covered in the media about education and teaching might influence student teachers' 

sense of what education and teaching are and how they fit in such a framework. Hence, this study aimed 

to investigate the media's influence on preservice teachers' construction of their professional teacher 

identity.  

 

Research Methodology 

This paper employed a qualitative research method guided by the research questions, how do the media 

influence the student teachers' construction of their teacher professional identity? In selecting 

participants for the study, we employed purposive sampling of 5 third-year education student-teachers 

from a South African University. We send emails to the specific students explaining the purpose of the 

research and the conditions under which they will be participating. We explained issues of willful 

participation, the ability to withdraw at any time, and keeping their identity anonymous. Participants 

came from different socio-economic backgrounds, languages, types of schools, and gender. We used 

A, B, C, D, and E to code the participants.  

We created a platform for students to read newspaper articles on schooling issues, including access, 

learners support, teaching and learning, governance, teacher wellness, education management and 

leadership, labor issues, and stakeholder involvement. The newspapers were purposively sampled based 

on their accessibility in the community and drawn from three local newspapers New Age Newspaper, 

Volksblad, and DFA. The researchers accessed the newspapers through the university database 

subscription and printed hard copies for the participants. Every week participants compiled reflective 

reports on how the read stories influenced their teacher identity. This process continued for seven 

months, starting in February until the end of August 2019. We did methodological data triangulation 

through focus group discussions to get more insight into the influence of media on teacher identity 

construction. We used thematic analysis to make sense of the data emerging from the narrative reports 

and discussed the emerging themes.  

 

Findings and Discussion   

In this section, we attempted to read the students' perspectives on the influence of media in constructing 

their professional teacher identity through the lens of social learning theory and the conceptualization 

of professional teaching identity. The first question we seek is whether the newspaper provided 

opportunities for student teachers to learn about the teaching profession. Secondly, what lessons have 

student teachers learned that shaped their professional identity? We used related literature on media and 

teacher identity to further clarify the results of the theoretical interpretation of data.  

 

Media as an opportunity to learn  



Investigating The Influence of Media….    Moreeng, Mosia, & Barnett 

23 Journal of Studies in Social Sciences and Humanities,2023,9(1), 18-28, E-ISSN: 2413-9270 
 

In exploring whether stories in the media  created opportunities for preservice teachers to learn from, 

participants responded as follows:  

Participant A responded, "these stories bring joy and hope to my heart." 

Participant B supported him by asserting that  

"When reading through the articles, I was exposed to topics with 

sensitive natures that aroused morals, values, and ethical issues. 

There were also success stories of learners and schools that 

highlighted the harsh nature of what is happening in our South 

African contexts."  

This train of thought aligning with feelings and emotions is a powerful learning opportunity within 

social learning theory (Hanna, Oostdam, Severiens & Zijlstra, 2019). Participants get touched by the 

stories they are reading and reflect critically about them. The stories capture their attention, retain them 

longer, and influence participants to think about their chosen profession (Zembylas,2018). A sense of 

reflection on own values and knowledge also appears to take place, as depicted in this response by 

participant D when asserting that 

 "This exercise made me aware of what is happening in the teaching 

profession. This exercise allowed me to identify my likes and dislikes 

as a teacher and that a revolution can improve education and make 

a change."  

The participant seems to be intensely energized and motivated by the stories in the media to the 

extent of possible reproduction and even further enhancement; hence she uses the words " a revolution 

to better education and makes a change." What interests us is that in addition to the fact that newspaper 

articles served as learning opportunities for them, preservice teachers' urgency as active participants in 

shaping their own professional teaching identity also came to the fore. These stories helped to encourage 

further probing and possible molding. The following response by participant C further illuminates this 

fact by saying,   

"Even though there were many other articles sharing success stories 

of education that triggered hope, these listed stories were the ones 

that had an impact on me becoming a teacher. These stories sparked 

the question: Do I still want to be a teacher?" 

This further illustrates the media's power to force self-introspection and invite the participant to 

undergo a journey of intense self-introspection and self-understanding, thereby molding one's present 

and future position as articulated by (Mkhandawire, 2015). Participant C's response also demonstrated 

to us the power of media in shaping people's opinions, perceptions, and views about not only current 

affairs and general stories (Adibe, 2016)  but also about their professional teacher identity, as further 

espoused by participants A and B  when saying  

"From the readings, I developed a broader understanding about the 

conduct of a teacher, their behavior, and the professional ethics that 

govern their practice. I also learned that teachers must have a 

personal philosophy that motivates them to be quality teachers."  

and that, 

"There is a plea for the teachers to be committed to their profession. 

The teachers are aware of the things happening within and outside 

their teaching/learning context, thus enabling them to tackle 

whichever situation arises within their reach."  

We were also intrigued by the response that reading the newspaper stories gave the student teachers 

a broader perspective about their chosen profession, way beyond what they learned in the lecturer rooms 

during their initial teacher education program. Participants A alludes that reading the newspaper articles  

"Also enhanced the construction of my teacher's identity as I became 

aware of what is going on in other districts, regions, and provinces 

and be conscious of their principles and ethics. Therefore, I 

developed a broader understanding of the conduct of teachers and 

their behavior, and I have realized that professional ethics governs 

what teachers do. Teachers also need a personal philosophy that 

motivates them to be quality teachers."  



Investigating The Influence of Media….    Moreeng, Mosia, & Barnett 

24 Journal of Studies in Social Sciences and Humanities,2023,9(1), 18-28, E-ISSN: 2413-9270 
 

Media, therefore, becomes an essential tool through which this understanding can be developed and 

enhanced. It thus serves as an essential learning platform that aids in formulating teacher professional 

identity.  

This section has demonstrated that learning can occur in and through different platforms. In the 

case of this study, our focus was on the role that the media can play. Participants' responses above 

demonstrated the power of media as an essential tool that can enhance learning and shape people's 

perceptions and views about certain things, including their identities.  

In the next section, we report on the specific lessons learned by the participants from the newspaper 

articles they had to engage with to determine how they influenced their professional teacher identity.   

Lessons learned   

In responding to whether they learned anything from the stories, participants provided the following 

responses.  

"I have learned from the readings that teaching as a profession is 

very challenging and also very rewarding at the same time. Passion 

is a driving force behind all the quality teachers I have read about. 

These teachers are not always given recognition for their hard work. 

They work under horrifying conditions. Still, they have kept stead-

fast on the goal of delivering quality teaching and learning."  

In this response, Participant A indicates that the story gave him a sense of understanding the nature 

of the profession, as a challenging but rewarding one. In the process, the participant displayed a deep 

sense of understanding by identifying what is needed to survive in such an environment and identifying 

passion as a driving force to cope. This is further supported by participant B when saying,  

"I have learned that for one to be successful as an educator in the 

profession, it requires commitment, passion, servitude, and 

accountability amongst many attributes, but professional ethics is a 

prerequisite for all teachers."  

And adding to this is participant C and D, respectively, who offer even much more elaborate 

response by saying  

"As an educator, I have to put in the hard work, go the extra mile 

and think about new and advanced teaching methods that can 

enable me to deliver the content comprehensively and 

understandably for all the learners."  

Participant D, 

"also to putting in the hard work, going the extra mile, and thinking 

about new and advanced teaching methods that can enable me to 

deliver the content comprehensively and understandably for all the 

learners."  

These assertions are significant as they display the type of learning that has taken place and the 

level at which it has taken place. The student teachers showed a strong sense of self-efficacy as they 

could weigh themselves against the challenges they are reading about but still determine what they need 

to do to overcome them (Skaalvik & Skaalvik, 2017).  

Participant E sums up the above argument well by asserting that  

"The teaching profession is clouded with controversies such as the 

failure rate of learners, lack of infrastructure, work overload, and 

overcrowded classes. But focusing only on these without making 

alternatives to manage situations would make the problems part of 

our profession. Thus, I think it is imperative for teachers to make do 

with what they have and think out of the box to develop vibrant and 

relevant teaching methods."   

From these responses, it is evident that participants seem not discouraged by the negative stories 

about teaching in the media. The above reactions seem to further resonate well with Rus, Tomsa, 

Rebega, Aposto's (2013) positioning that professional identity includes professional identity formation 

and development, identification of teachers' professional identity, and professional identity presented 

or (re)presented teacher's stories. In the above responses, student teachers seem to be articulating views 

about identity formation and development by saying what the profession is like, thereby insinuating 
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how they view the teaching process. Respondents take this further to provide a few aspects that can 

serve as characteristics of teacher professional identity, such as servitude, accountability, teaching 

methods, and quality teaching and learning.    

The extracts above further show the educative nature of newspapers in shaping preservice teacher's 

identity. The forgoing finding confirms Jacob's (2014) findings that, generally, media raises public 

awareness about education. It was evident from the preservice teachers' reflections that newspapers 

create a general awareness about issues in the profession. While in agreement with Jacobs (2014), the 

current study results revealed further that knowledge gained by students from reading education-related 

stories in newspapers seems to have further shaped and influenced their teacher professional identity. 

Teng's (2020) conception of teacher identity helps make meaning of the data in the current study as the 

author correctly puts it, teacher identity, which emerges inwardly, is a process wherein teachers 

construct their ideas or build practical knowledge about ways to be and act like a teacher. Thus, in line 

with the forgoing conception of teacher identity, preservice teachers in this study demonstrated that the 

stories in newspaper articles help them learn how to be a teacher and act as a teacher. For instance, one 

of the participants (B) states that lessons she has learned through reading the newspaper articles are 

that, "it is important to promote morals, values, and ethical conduct as a teacher."  

While in agreement with the preceding notion of acting like a teacher, another participant, C, added 

further that,  

"I have learned that teachers work hard, are confident, that [they] 

walk the extra mile through disciplining their learners….and work 

effectively with each other as a team member."  

Thus, we understand the evidence presented by reading the above extracts through the theoretically 

triangulated lens of SLT discussed earlier and teacher identity as conceptualized by Teng (2020). We 

understand the above quotes as evidence of knowledge constructed through social interaction between 

the preservice and in-service teachers. We contend that newspaper articles facilitate the exchanges as a 

one-directional interface where preservice observes in-service teachers. Thus, through observed 

knowledge of what a teacher is like, their teacher professional identity is constructed as Teng (2020) 

would have understood. However, drawing on SLT epistemological assumptions, we argue that 

preservice teachers' knowledge of ways to be and act like a teacher goes through four stages. The 

attention stage of SLT happens in the interface created by the newspaper stories, that is, a process of 

actively observing the behavior of in-service teachers (Johnson, 2017) as depicted in media. The second 

stage of SLT is retention, and we admit that we may not be able to present evidence of this stage directly. 

Part of the reason is that retention has to do with preservice teachers storing their observed behavior for 

reproduction (stage 3) later. However, we maintain that the data in the current study suggest that 

preservice teachers have held and intend to reproduce later what they have observed. For instance, 

below are extracts of the participants in support of forgoing: Participants D and A, respectively, "I 

would like to become a teacher that is respected and accepted by the schools, learners, and community." 

“I would like my learners to feel safe in my presence and vice versa. To have a safe working 

environment."   

And supported by these views from participants C and B."I would like to be a selfless teacher and 

prioritize the learner's well-being." "I would like to be educated on cultural and community issues, and 

handle it with sensitivity and care as needed." 

While generally accepted that most stories in newspaper articles on education are primarily 

negative, it does not necessarily follow that these would negatively influence preservice teachers' 

construction of teacher identity. We learn from Gee's (1999: 20) contention that grammar patterns in 

our talk and text and other ways of acting in the world are entrenched with the perspectives that situate 

our identity and allow others to attribute situated identities to us. Thus, from the text of preservice 

teachers, the current study uncovered their situated teacher professional identity. In so doing, the 

analysis of what characterizes preservice teachers' professional identity reveals that the notion of what 

it is like to be a teacher has evidence of fluidity of identities. 

 

Conclusions 

This paper has validated the power and influence of print media in shaping preservice teachers' views, 

perspectives, and practices. Preservice teachers have also displayed a sense of urgency in how they 

respond to the stories in the print media. They applied their minds, interrogated the new information 
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against their schema, and responded in ways they best saw fit. Findings indicated that the stories in the 

media create an opportunity for novice teachers to learn about what is happening in the teaching 

profession. These stories can shape teachers identities – in line with social learning.  

The stories forced them to engage, relate, reflect, and refine their identity. The lessons learned by 

the participants also reveal that the stories in the media have impacted them. The stories gave them 

values, skills, and information to ponder as they shaped their teacher identity. Even though, the media 

reports stories to educate and inform, it is sometimes found guilty of sensationalisation that might 

negatively affect young preservice teachers. We, therefore, recommend that teacher education programs 

should focus on developing more critical and independent-thinking students who can apply their minds 

to making sense of what is reported in the print media about the teaching profession. When dealing with 

teacher identity, engaging approaches grounded on teacher reflectivity and constructivism should be 

embraced. Furthermore, the concept of teacher identity must be treated as a flexible one whose 

boundaries are permeated by different factors and help to constantly and continuously shape the 

formulation of teacher identity.   
 

References 

Adams, B. G., Van de Vijver, F. J., De Bruin, G. P., & Bueno Torres, C. (2014). Identity in 

descriptions of others across ethnic groups in South Africa. Journal of Cross-Cultural 

Psychology, 45(9), 1411-1433. 

Adams, B. G., & van de Vijver, F. J. R. (2017). Identity and acculturation: The case for Africa. 

Journal of Psychology in Africa, 27(2), 115-121. 

https://doi.org/10.1080/14330237.2017.1301699 

Adibe, J. (2016). The role of the Media in Nation-building in Nigeria. AFFRIKA Journal of Politics, 

Economics and Society, 6(2), 77-91. https://hdl.handle.net/10520/EJC199938   
Alhamdan, B., Al-Saadi, K., Baroutsis, A., Du Plessis, A., Hamid, O. M., & Honan, E. (2014). Media 

representation of teachers across five countries. Comparative Education, 50(4), 490-505. 

https://doi.org/10.1080/03050068.2013.853476 

Alozieuwa, S. H. (2015). Conflict as an ideological orientation of the Nigerian media. Global Media 

Journal-African Edition, 9(1), 11-32. http://globalmedia.journals.ac.za/ 11 

Avidov-Ungar, O., & Forkosh-Baruch, A. (2018). Professional identity of teacher educators in the 

digital era in light of demands of pedagogical innovation. Teaching and Teacher 

Education, 73, 183-191. 

Ayodeji O.A & Aderibigbe A.A (2015) An Analysis of Western and Nigerian Media Depictions of 

President Jonathan's Presidential Bid. Global Media Journal African Edition. 2015 Vol 

9(1):63-79 http://globalmedia.journals.ac.za/ 63. 

Bandura, A. (1982). The assessment and predictive generality of self-percepts of efficacy. Journal of 

behavior therapy and experimental psychiatry, 13(3), 195-199. https://doi.org/10.1016/0005-

7916(82)90004-0 
Bandura, A., & Evans, R. I. (2006). Albert Bandura. Insight Media. 

Barnard, T., (2015). The discursive construction of foundation programmes in South African media 

texts. South African journal of higher education, 29 (1), 238–261. 

Barbour, J. B., & Lammers, J. C. (2015). Measuring professional identity: A review of the literature 

and a multilevel confirmatory factor analysis of professional identity constructs. Journal of 

professions and Organization, 2(1), 38-60. http://dx.doi.org/10.1093/jpo/jou009.   

Beers, P. J., Van Mierlo, B., & Hoes, A. C. (2016). Toward an integrative perspective on social 

learning in system innovation initiatives. Ecology and Society, 21(1). 

http://dx.doi.org/10.5751/ES-08148-210133 

Beauchamp, C., & Thomas, L. (2009). Understanding teacher identity: An overview of issues in the 

literature and implications for teacher education. Cambridge journal of education, 39(2), 175-

189. DOI: 10.1080/03057640902902252 

Beijaard, D., Meijer, P. C., & Verloop, N. (2004). Reconsidering research on teachers' professional 

identity. Teaching and teacher education, 20(2), 107-128. 

http://dx.doi.org/10.1016/j.tate.2003.07.001. 

Bitzer, E., & De Jager, E. (2016). Lecturers' professional identity: the case of chartered accountants in 

academia: part 2-general articles. South African Journal of Higher Education, 30(4), 171-189. 

http://dx.doi.org/10.20853/30-4-624 

https://doi.org/10.1080/14330237.2017.1301699
https://hdl.handle.net/10520/EJC199938
https://doi.org/10.1080/03050068.2013.853476
https://doi.org/10.1016/0005-7916(82)90004-0
https://doi.org/10.1016/0005-7916(82)90004-0
http://dx.doi.org/10.5751/ES-08148-210133
https://doi.org/10.1080/03057640902902252
http://dx.doi.org/10.1016/j.tate.2003.07.001
http://dx.doi.org/10.20853/30-4-624


Investigating The Influence of Media….    Moreeng, Mosia, & Barnett 

27 Journal of Studies in Social Sciences and Humanities,2023,9(1), 18-28, E-ISSN: 2413-9270 
 

Botha, M., & Onwu, G. O. (2013). Beginning teachers' professional identity formation in early 

science mathematics and technology teaching: what develops?. Journal of International 

Cooperation in Education, Vol.15 No.3) pp.3 -19. 

Carpenter, J. P., Kimmons, R., Short, C. R., Clements, K., & Staples, M. E. (2019). Teacher identity 

and crossing the professional-personal divide on Twitter. Teaching and teacher education, 81, 

1-12. 

Cole, W. M. (2006). Accrediting culture: An analysis of tribal and historically black college 

curricula. Sociology of Education, 79(4), 355-388. doi: 10.1177/003804070607900404 

Couros, A., & Hildebrandt, K. (2016). Designing for open and social learning. Emergence and 

innovation in digital learning: Foundations and applications, 143-161.Veletsianos, G. (Ed.). 

Emergence and innovation in digital learning: Foundations and applications. Athabasca 

University Press. 

De Wet, C. (2002). Racial violence in South African schools: a media analysis. Acta 

Academica, 34(3), 129-153. 

De Wet, C. (2016). The Cape Times's portrayal of school violence. South African Journal of 

Education, 36(2), 1-12. doi: 10.15700/saje.v36n2a1231 

Dotger, B. H., & Smith, M. J. (2009). "Where's the Line?"—Negotiating Simulated Experiences to 

Define Teacher Identity. The New Educator, 5(2), 161-180. 

Flores, M. A., & Day, C. (2006). Contexts which shape and reshape new teachers' identities: A multi-

perspective study. Teaching and teacher education, 22(2), 219-232. 

Francis, D., & Le Roux, A. (2011). Teaching for social justice education: the intersection between 

identity, critical agency, and social justice education. South African Journal of 

Education, 31(3), 299-311. 

Gathondu, M., Kagema, J., & Wanderi, A. (2020). Teachers Professional Identity and Its Influence 

On Quality Educational Outcomes in Kenya. EDUCATIO: Journal of Education, 5(1), 1-13. 

Gee, J. P. (2012). Situated language and learning: A critique of traditional schooling. Routledge. 

Gur, T. (2013). Basic and developmental characteristics of teachers'professional 

identity. International Journal of Academic Research, 5(2). 

Hamilton, S. E. (2013). Exploring professional identity: The perceptions of chartered accountant 

students. The British Accounting Review, 45(1), 37-49. 

Hanna, F., Oostdam, R., Severiens, S. E., & Zijlstra, B. J. (2019). Domains of teacher identity: A 

review of quantitative measurement instruments. Educational Research Review, 27, 15-27. 

Hargreaves, A., & Goodson, I. (2006). Educational change over time? The sustainability and 

nonsustainability of three decades of secondary school change and continuity. Educational 

administration quarterly, 42(1), 3-41. 

Hunt, S., & Hubbard, B. (2015). The representation of sex workers in South African media: Danger, 

morals and human rights. Stellenbosch Papers in Linguistics Plus, 46, 25-49. 

Izadinia, M., (2013). A review of research on student teachers' professional identity. British 

Educational Research Journal, 39(4), 694-713. 

Jacobs, L. (2014). Framing of school violence in the South African printed media-(mis) information 

to the public. South African Journal of Education, 34(1), 1-16. 

http://www.sajournalofeducation.co.za 

Johnson, J. (2017). Social learning theory as a framework for recreational therapy intervention in 

children with neurodevelopmental disorders. Illuminare, 15. 

Kortjass, M. (2015). 'I think i can teach': the preparation of mathematics early childwood education 

teachers. Journal of Educational Studies, 14(1), 1-19. 

Khalid, M. Z., Ahmed, A., & Mufti, S. (2015). Media and development in society: Continuity and 

challenges. IOSR Journal of Humanities and Social Sciences, 20(11), 47-54. 

Liou, I. Y. S. (2008). English as an international language and teachers' professional 

identity (Doctoral dissertation, Deakin University). 

Mkandawire, H. (2015). Media retaliation against the 2015 xenophobic attacks in South Africa-the 

case of the QFM Radio in Zambia. Global Media Journal-African Edition, 9(2), 191-216. 

Mkhize, P. L., & Nxumalo, L. S. (2017). Factors affecting direct and indirect benefit exchange in the 

social media–based learning experience. South African Journal of Information 

Management, 19(1), 1-9. https://doi. org/10.4102/sajim.v19i1.732. 

https://doi.org/10.1177/003804070607900404
http://www.sajournalofeducation.co.za/


Investigating The Influence of Media….    Moreeng, Mosia, & Barnett 

28 Journal of Studies in Social Sciences and Humanities,2023,9(1), 18-28, E-ISSN: 2413-9270 
 

Murire, O. T., & Cilliers, L. (2017). Social media adoption among lecturers at a traditional university 

in Eastern Cape Province of South Africa. South African Journal of Information 

Management, 19(1), 1-6. a834. https://doi.org/10.4102/ sajim.v19i1.834 

Omer, M. (2015). Against all odds: Media survive in Palestine. Global Media Journal-African 

Edition, 9(2), 105-133. 

Oswald, M., & Perold, M. (2015). A teacher's identity trajectory within a context of change. South 

African Journal of Education, 35(1), 1-8. 

Perera, N. (2018). Sandhu, Priti: Professional Identity Constructions of Indian 

Women. Multilingua, 37(3), 306-309. 

Preeti, (2014). Education and Role of Media in Education System.  International Journal of Scientific 

Engineering and Research, 2 (3), 2347-3878. www.ijser.in ISSN (Online) 

Pennington, M. C., & Richards, J. C. (2016). Teacher identity in language teaching: Integrating 

personal, contextual, and professional factors. RELC journal, 47(1), 5-23. 

Rus, C. L., Tomşa, A. R., Rebega, O. L., & Apostol, L. (2013). Teachers' professional identity: A 

content analysis. Procedia-Social and Behavioral Sciences, 78, 315-319. 

Stone, A. L., & Walker, L. S. (2017). Adolescents' observations of parent pain behaviors: Preliminary 

measure validation and test of social learning theory in pediatric chronic pain. Journal of 

Pediatric Psychology, 42(1), 65-74. https://doi.org/10.1093/jpepsy/jsw038 

Skaalvik, E. M., & Skaalvik, S. (2017). Teacher stress and teacher self-efficacy: Relations and 

consequences. In Educator stress (pp. 101-125). Springer, Cham. 

Steinert, Y., O'Sullivan, P. S., & Irby, D. M. (2019). Strengthening teachers' professional identities 

through faculty development. Academic Medicine, 94(7), 963-968. 

Teng, F. (2020). A narrative inquiry of identity construction in academic communities of practice: 

Voices from a Chinese doctoral student in Hong Kong. Pedagogies: An International 

Journal, 15(1), 40-59. 

Tsybulsky, D., & Muchnik-Rozanov, Y. (2019). The development of student-teachers' professional 

identity while team-teaching science classes using a project-based learning approach: A 

multi-level analysis. Teaching and Teacher Education, 79, 48-59. 

Tu, C. H. (2000). On-line learning migration: From social learning theory to social presence theory in 

a CMC environment. Journal of network and computer applications, 23(1), 27-37. 

Utomo, I. D., & McDonald, P. (2006, November). Sexual and reproductive transitions of young 

Indonesians in a context of contested values and policy inactivity. In A Paper presented at the 

2006 International Seminar on sexual and reproductive Transitions of Adolescents in 

Developing Countries, Cholula, Puebla, Mexico. 

Vandeyar, S., Vandeyar, T., & Elufisan, K. (2014). Impediments to the successful reconstruction of 

African immigrant teachers' professional identities in South African schools. South African 

journal of education, 34(2). 

Villegas, D. F. M., Varona, W. H., & Sanchez, A. G. (2020). Student teachers' identity construction: 

A socially-constructed narrative in a second language teacher education program. Teaching 

and Teacher Education, 91, 103055. 

Wang, C., Xu, J., Zhang, T. C., & Li, Q. M. (2020). Effects of professional identity on turnover 

intention in China's hotel employees: The mediating role of employee engagement and job 

satisfaction. Journal of Hospitality and Tourism Management, 45, 10-22. 

Walkington, J. (2005). Becoming a teacher: Encouraging development of teacher identity through 

reflective practice. Asia-Pacific Journal of teacher education, 33(1), 53-64. 

Wenger, E. (1998). Communities of practice: Learning as a social system. Systems thinker, 9(5), 2-3. 

Wenger, E. (2010). Communities of practice and social learning systems: the career of a concept. 

In Social learning systems and communities of practice (pp. 179-198). Springer, London. 

Williams, J. (2010). Constructing a new professional identity: Career change into teaching. Teaching 

and teacher education, 26(3), 639-647. 

Zembylas, M. (2018). Rethinking the demands for 'preferred’teacher professional identities: Ethical 

and political implications. Teaching and Teacher Education: An International Journal of 

Research and Studies, 76(1), 78-85. 

http://www.ijser.in/
https://doi.org/10.1093/jpepsy/jsw038

